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Comnena, would diagnose the 'causes of diseases' and pro-
nounce views on their treatment. Similarly legal knowledge
of an elementary kind was not uncommon, but embryo
lawyers or civil servants had to follow a special advanced
course. Thus an official in fourth-century Egypt went to
Elementary School, Latin School, and Law School, which he
left, like the graduates from Berytus and later on from the
law school of Constantine IX at Constantinople, as a certifi-
cated advocate, qualified to take up his profession. Law
students were early set apart from others; the Trullan
Council (692) enacts: 'Those who are taught the civil laws
may not go to the theatre or indulge in athletic exercises or
wear peculiar clothes.* Finally theology was a separate
branch of learning which was probably confined to the
patriarchal school and to monasteries; it was studied by few
laymen. The edict of Theodosius II (a.d. 425') reorganizing
the university at Constantinople is included in the section
of the Theodosian Code headed *De Studiis liberalibus', i.e.
the studies concerned with profane as opposed to sacred
knowledge. For though it is true that all classical literature
tended, as in the case of Nicetas' teaching, to be interpreted
theologically, yet in a form of education so wholly deter-
mined by classical tradition theology as a separate discipline
had no specific place. It was this state of things which
Alexius I (1081-1118) strove to remedy by precept and
example.
It may, indeed, be concluded that boys of all classes might,
and frequently did, receive instruction from their babyhood
to their twenties. The parents of St. John Calybita hoped
that 'science and letters' would ensure him a good post, and
in all the circles of trade and commerce the same motive and
practice probably prevailed. The law in all its branches had
its own requirements, imperial secretaries needed training in
'speed-writing', monks learnt fine calligraphy and brush-
work, and soldiers would turn early to 'military matters'.
But for the mass of the population the routine was: first, oral
religious teaching at home, next, 'orthography' in the local
elementary school. Beyond this primary education many
children never went, but for those who continued their
studies there was 'grammar'—a comprehensive term—to

